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The Cowichan Valley School District acknowledges that we are
located on the on the traditional, ancestral, and unceded
territories of theQuw'utsun, Malahat, Ts'uubaa-asatx, Halalt,
Penelakut, Stz'uminus, & Lyackson Peoples. We are committed
to decolonizing our instruction and assessment of all students
through work based in honour and respect.We value and
foster our relationships with First Nations, Métis, and Inuit
neighbours,as we continue on our reconciliation journey.




Literacy is the way in which we interact
with the world through written
and oral communication.

This document is dedicated to the many
teachers and educational leaders who came
together in partnership to create a plan to
empower literacy of all learners. Literacy is
everywhere; it is our collective responsibility.
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COWICHAN VALLEY

Rationale

After extensive consultation with our community, including local First Nations,
parents, community partners, staff, and students, the Cowichan Valley School
District (CVSD) developed a four year strategic plan. Through this process, we

clarified our collective mission:

Our students are agile and prepared

to transition to a future of their choosing.

In addition, our district leadership identified our north star:
Equitable outcomes for learners.

As we continue our journey for truth and
reconciliation, we first acknowledge inequities of
outcomes for Indigenous learners AND we
commit to working together with one heart, one
mind, and one thought to address the inequities of
outcomes. Our reflective journey identified lower
than expected achievement in the areas of literacy
and numeracy. In response, our district has
engaged in the development of a literacy
framework that provides shared resources and
understandings to facilitate learner growth.

All learners in the Cowichan Valley School District
deserve an educational system that partners with
families and community to empower them with
skills, knowledge, and ways of being that will allow
them to create a future of their choosing.

School District



COWICHAN VALLEY

Purpose

Foundational literacy skills are necessary to empower students
to create a future of their choosing. Skills associated with the
written word can be barriers for future opportunities. While the
term "literacy" is defined many ways across contexts, our
primary focus of this framework is to support the development
of independent reading and writing.

The vision for our Literacy Framework is to provide our
educational community with resources and common
understandings across schools. Our framework is designed to
share current literacy-based research and examples of proactive,
school-based structures as well as concrete examples of K-12
instruction and intervention.

The Cowichan Valley School District Literacy Framework is
based upon current, global research and reflects the collective
effort of teachers, support staff, and administrators.

School District



COWICHAN VALLEY

Shared Beliefs

Our Literacy Framework is based upon shared beliefs that are
reflected in all practice across our district.

First Peoples Principles/Indigenous Perspectives

Indigenous ancestors have provided wisdoms that guide our
work with our xe’ xe’ smun’eem (sacred children). Indigenous
perspectives and content are integral to our learning journey.

Oral Language
Oral language is foundational to all literacy learning and should
be an integral part of a learner’s journey.

Culture of Care
We recognize the critical importance of healthy relationships in
safe, inclusive communities.

Core Competencies
Learning experiences should integrate the following:
o Communication (knowledge, skills, processes, and
dispositions associated with interacting with others)
 Thinking (combining concepts and content to transform into
new understandings, habits of the mind, and metacognitive
awareness)
» Personal and Social (abilities related to students’ identity in
the world as individuals and as members of community and
society)

Authentic engagement/ Play based learning

Applied learning and authentic real-world experiences contribute
to deeper learning for all ages. Play-based learning also benefits
all learners, from exploration of materials and the natural world
to testing ideas and connecting academic knowledge.

See play-based continuum for the early years on page 19 >

School District


https://www.fnesc.ca/wp/wp-content/uploads/2015/09/PUB-LFP-POSTER-Principles-of-Learning-First-Peoples-poster-11x17.pdf
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Literacy Systems & Structures

Comprehensive systems and structures that define and support the many,
interconnected literacy support roles help educators and schools to successfully
implement approaches that make a difference. The following research and
evidence-based systems and structures enable the actions and realization of the
Cowichan District Literacy Framework.

MTSS: Multi-Tiered Systems of Support

MTSS is a coordinated system of academic, emotional, and behavioural supports
(universal, targeted, intensive) which provides a structure for effective instruction,
assessment, and support for all students. It requires the collaboration and
coordinated efforts of students, teachers, support staff, educational leaders,
families, guardians, and community partners in providing appropriate programs,
settings, supports, and services.

Development of MTSS practices are a focus of school-based Professional
Learning Community (PLC) time.

Engaging, differentiated instruction for all learners. This
includes scaffolded access to new concepts and scaffolded
UNIVERSAL practice of new skills. Whole class and smaller groups.
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Literacy Check-In:
Self-Assessment Tools

The self-assessment tool can support groups to identify literacy knowledge,
expertise, strengths, and needs within a school's professional community and
systems. This set of questions can also initiate an understanding of the strengths
and needs of the community's learners.

These questions are open-ended provocations that can be used as a way to build
overall awareness or to initiate a path to in-depth literacy planning. Ideally, this
dialogue includes all personnel who will support the learning, both directly and
indirectly.

. . . . . AQDen‘~
Questions are divided into the following sections: %
Culture %s
Structures >
Instruction

The questions serve to support a professional process of inquiry and can be used
or adapted as fits the needs of each team.

Focus

.--"‘""A’ Develop a hunch
Scan

3 big-picture questions
What is going on for our leaners?
How do we know?

Why does it matter?

the spiral of inquiry

Learn

Check
- Take action



Assessment Process

HOW DO I KNOW WHAT MY LEARNERS NEED?

To discover the needs of our learners, first check grade level
comprehension. If students struggle, then dig back through the
foundational skills to identify their earliest gaps. Those become
instructional targets, Below are reliable, commaonly used
assessment tools to identify the learning needs of students and to
drive instructional practice.

.

omprehension is the ultimate goal of reading.

Ci
COMPREHENSION  Strong comprehension is supported by all other
+ critical components of reading.

Maze Passages
+ Passages where student must select correct word

i STRUGGLES WITH « Book: CORE Multiple Measures
COMPREHENSION? « Free online: DIBELS, Acadience & Easy CBM
CHECK FLUENCY.

Grade Level Reading Passages
« Reading passages & Multiple choice questions (Newsela.com,

Readworks)
VOCABLILARY
EMEEDDED. & IN CONTEXT OF, ALL TIER 1 INSTRUCTION
IMPOETANT FOR STUDENTS W0 ART DECOTING BUT NOT COMPREHENTING %
CORE Multiple Measures ]
Vocabulary Screener k EJt'tﬁ.- MME\EF’.'M

« meaning-match activity with synonyms
» requires phonics skills for success
i STRUGGLES WITH * Bobk: CORE Multiple Measures

FLUENCY? %‘5““%
CHECK PHONICS. FLUENCY %@

Check Oral Reading Fluency (ORF):
» Book: CORE Multiple Measures
» Free Online; DIBELS, Acadience, Easy CBM

STRUGGLES WITH PHONICS

PHONICS?
| ok onee =0
» Book: ultiple Measures
AWARENESS. » Free Online: Quick Phonics Survey, Really Great Reading
PHONEMIC AWARENESS

+ District Screeners: Acadience: First Sound Fluency (FSF), Phoneme
Segmentation Fluency (PSF)

+ Book: PRESS Intervention Manual - Phonemic Awareness Survey

+ Free Online: Acadience, DIBELS, Easy CBM

PROGRESS
MONITORING

'mtﬂﬁ'rm.sr Tics (8
1l .I

Universal screeners check broad A student'’s instructional reading Progress monitoring is essential
skills, like comprehension, & identify level for ORF progress monitoring is because it provides timely data to
WHO requires interventions. the highest text level at which the evaluate instructional effectiveness
Diagnostic assessments check student can read with at least 95% and make responsive adjustments
discrete skills, like phonics, and accuracy, maintain a steady and to meet student needs,

identify WHAT to focus manageable rate, and demonstrate

interventions on, basic understanding of the

passage.

COWICHAN VALLEY
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Literacy Learning Inventory

The Kindergarten to Grade 12 Literacy Learning_Inventory is a series

of assessments developed by local teachers in response to their

desire for accurate, useful, and reliable data to drive instruction.

EARLY LEARNING INVENTORY
KINDERGARTEN

N These assessments, their timelines, and the procedures for
administering and data-sharing were developed through
committees and working groups of teachers and district literacy
leaders. This work was rooted in the most current research and

evidence-based assessment tools. The assessments provide useful

SECONDARY LEARNING INVENTORY

o s s information to drive Tier 1, Tier 2, and Tier 3 literacy supports.
e |dentifies who is at * |dentifies specific ¢ Determines if
risk strengths and instruction is working
e All students difficulties e All students
* 3times per year e Students who are at- e Frequency
¢ Benchmark at grade risk (based on determined by level
level screener) of risk

e Once or twice a year Screening at

instructional level

Reading Assessments

Reading assessment sets for each grade include timelines, teacher materials,
supporting visuals, and student materials. K-9 sets are available for all teachers to
access through their district Office 365 account.

Writing Assessments

The writing assessment sets span grades 2 - 9 and include teacher materials for pre-
teaching and implementation and rubrics with clear assessment criteria. Grade 1-9
Writing_ sets are available for all teachers to access through their district Office 365

account.

COWICHAN VALLEY
School District


https://sd79.bc.ca/services/curriculum/curriculum-resources-k-12/district-learning-inventories/
https://sd79.sharepoint.com/:f:/s/DistrictLearningInventories/EovHmX0A1i9DlWCknz4jOdMBXxKzSvwNlGSQH4aOr2tLGA?e=HOP6Fk
https://sd79.sharepoint.com/:f:/s/DistrictLearningInventories/EohomfEihv1ClyDzZEl2a3EB1bzHzEGvErYIhq05A8ye6Q?e=zbiqeG
https://sd79.sharepoint.com/:f:/s/DistrictLearningInventories/EohomfEihv1ClyDzZEl2a3EB1bzHzEGvErYIhq05A8ye6Q?e=zbiqeG
https://sd79.sharepoint.com/:f:/s/DistrictLearningInventories/EohomfEihv1ClyDzZEl2a3EB1bzHzEGvErYIhq05A8ye6Q?e=zbiqeG
https://sd79.bc.ca/services/curriculum/curriculum-resources-k-12/district-learning-inventories/

Learning Inventory Data Collection and Viewing

Assessment data will be gathered and collated through the online Data Dashboard.
The dashboard was created from ideas that emerged in literacy assessment
committees and working groups. The teacher vision for an online system was
developed under contract by A. Willock Information Systems, in collaboration with
Cowichan Valley School District.

At all levels of a Multi-Tiered System of Support,

this data helps to inform practice.
Assessment

Cycle
At all levels of our Future Focused System, the

data collected supports an assessment cycle.

Data Dashboard Features

o Teacher dashboard to enter assessment data and to view results
= Data viewing by student or by class
= Graphic representation of results allow clear indication of whole
group learning needs and individual needs
o Student dashboard to complete assessments directly, when appropriate
o Multiple opportunities, to allow students to demonstrate growth over time

Data Dashboard (tool for collecting
and viewing data)

Sample summary of phonics
results

COWICHAN VALLEY
School District
Cycle Graphic from Highline College, 2020


https://assessment.highline.edu/how-to/cycle-assessment/
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Learning Inventory Data Use

Our reading assessments provide data to inform instructional decisions at the
classroom, school and district levels, as well as information related to every
learner’s journey to independent reading.

Classroom Use of Data

Primary Years

During the primary years, the data shows what
foundational skills learners have mastered and what skills
need additional instruction.

By collaborating, teachers can identify:

« skills that should be addressed through whole class
instruction

e skills in which small groups or individual students need
extra support or practice.

The skills assessed in the Early Learning Inventories are critical skills that are
foundational for independent reading.

Intermediate and Secondary Years

As students progress through intermediate and
secondary years, their independence as readers continues
to increase.

Data gathered through the reading assessments

identifies:
« learners that are able to independently read with
fluency and comprehension
e learners who are not yet able to read and comprehend
sample grade level text and who would benefit from
the use of additional assessments to identify specific
instructional needs.
While all students continue to benefit from developing comprehension and
vocabulary, some will also require specific instruction and intervention to build
mastery of foundational skills. (See Digging Deeper Graphic for additional
information related to identifying student needs.)



School Use of Data

Through PLCs, SBT, and other collaborative conversations,
schools can use the data to:
« identify groups or classes of students who require
extra supports
o focus supports where students have the greatest need

« identify student needs that have common instruction
and intervention strategies (across classrooms).

At the secondary level, the data can inform cross-disciplinary literacy practices,
including integration of vocabulary, comprehension, and fluency strategies into

instruction.

In addition, trends may be identified that indicate the need for educators to
prioritize professional learning and purchasing of materials. School data can also
help inform the school's Framework for Enhancing Student Learning (FESL).

District Use of Data

At the district level, data can:
 help guide decisions related to staffing, in-service, and instructional
recommendations
o identify structures, routines, and instructional materials to address learning
needs that can be supported by district learning teams
» develop district-lead learning opportunities to respond to trends or emerging
needs.
For example: if data indicates intermediate students have a need for decoding
and phonemic awareness, while vocabulary appears to be an area of strength,
then district learning staff can create strategies that respond to these emerging

needs.

Our commitment to First Peoples' Principles is integrated in the collective response to
supporting learners. “Data” does not focus our minds on judgement, but is seen as part of
our learners’truth and story in that moment. The knowledge gained by collectively

checking on all learners’ reading development allows us to ensure each student can
develop literacy skills, while honouring their story, and communicating with families

about strengths and next steps.

COWICHAN VALLEY
School District
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Professional Learning Opportunities

Diverse and layered opportunities are offered in order to meet the engagement

preferences and needs of all participants in the MTSS model.

Workshops and Professional Collaboration

Non-Instructional Days
3 days per year, the district offers professional learning for all employees.

Professional Learning Communities (PLC)
Several times per year, staff participate in school-based PLC time to focus on

learning outcomes.

Inservice
Release time is sometimes offered to create opportunities for targeted learning.

This is often developed responsively, as need arises.

Grants

Grant opportunities change year by year. Groups of educators may apply for a
grant to cover costs for collaborative meetings. Projects are designed by each
group, to meet their unique needs and goals. Professional sharing is encouraged

either through an evening event, or through other learning days.

Resources

Reading in Cowichan To support individual and collaborative

Vocabulary

e learning, the district has created online
tools for learning.

This collection includes:

e Instructional slideshows for each of
the Five Critical Components of
Reading

e Videos with assessment or
instructional tips

e Curated collections of online resources

11
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Grounding Research

This framework is based on the vast body of scientific research on how reading
skills develop and how to teach for the greatest possible success for all learners.

For each key area, we have created or curated graphics that capture key ideas and
allow us to share common language and understandings. 4

Stages of Reading Uanhig

Because the brain learns to read in the same way, regardless of age, it is often
helpful to refer to Chall's Stages of Reading Development when considering the
needs of our diverse learners. Adult, youth, and child learners, both local and

international, may be at the same stage with their reading abilities.

) READING

STAGES <

TR. JEANNE CHALL'S STAGES OF READING DEVELUPMENT

STHGE STHGE NAME

APPROXIMATE AGE OR ELL YEARS CHARACTERISTICS
o

Pre-Reading: "Pseudo-Reading”

(Elhis Bz Pre-reading & Letter Recognition Begins

0-6 Months ELL

1 - " :
6-7 Years Ph::::::: Fit:;d::::;:::t: Elinns
0-1 Year ELL ’ °
2 Canfirmation & FI
7-8 Years et oty

15 - 3 Years ELL Begins to read fluently

3
9-13 years
25- 5 Years ELL

Reading for Learning
Beginning to read for new information: reading expository texts.

4
Multiple Viewpoints
15-17 years . i L : : .
A5 - 7 Years ELL Begins reading critically from multiple viewpoints.
S . )
Construction & Reconstruction
16+ vears Able to construct their own viewpoint.
7+ Years ELL u r own viewpoint.

ELL & adult rates of learning are impacted by:
(a) levels of existing literacy (.e.g in first language)
(b) the specificity, consistency, and intensity of instruction
(c) motivation/perseverance.

12
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Elements of Reading

While we focus our work on the 5 Critical Components of Reading, that work is

supported by the Simple View of Reading and Scarborough's Rope.

SIMPLE VIEW OF READING

Language J—
Comprehension S

Language Comprehension
I Background Knowledge
l Vocabulary Knowledge
I Language Structures
| Verbal Reasoning

I Literacy Knowledge

Increasingly
Strategic
Word Recognition

Phonological Awareness === e
| cecoding (and Speliing) / g/ Increasingly
Automatic

I Sight Recognition

Skilled Reading
Fluent execution and
coordination of word
recognition and text
comprehension.

The Five Critical Components
The details of Scarborough's Rope and the

extensive research can be summarised into

five key skills that build upon each other to

result in skilled, independent reading. Each

of these five is rooted in, and amplified by

oral language.

Assessment and instruction are guided by

these Five Critical Components.

Simple View of Reading
This is a theory that helps
educators to understand that
skilled reading is the product of
both word recognition and
language comprehension.

Scarborough's Rope

Hollis Scarborough unpacked the
skills of word recognition and
language comprehension and
represented them as strands of a
rope to demonstrate how tightly
woven these skills are.

PHONOLOGICAL
AWARENESS

5 CRITICAL
READING

COMPONENTS

VOCABULARY

13


https://sd79.sharepoint.com/:i:/s/LiteracyFramework/EVt1YoECRa1BqFDBquZ-V50BzKwkJt3bPvGTsl06oqfxpg?e=jGExUM
https://sd79.sharepoint.com/:i:/s/LiteracyFramework/ESF-BBlBYHNNkONJkNuOnbUBEhDHuFTkPdmGEd_5Q5sDPw?e=haJkVo
https://sd79.sharepoint.com/:i:/s/LiteracyFramework/EQPH1bzfknhKnW2tyizSqyoBUB-N-69ku19sY57mWup3PA?e=WNuHVi

Overview of the Five Critical Components 4Dpeng,

Phonological Awareness Yade

CRMCAL

‘ e Phonological awareness is a broad umbrella skill that includes recognising
L\ e larger sound units like words and syllables.

Phonemic awareness is a more advanced subset that focuses strictly on

the smallest, individual units of sound (phonemes) and required for reading
acquisition.

Continuum of Phonemic Awareness skills: simple to complex

Phoneme Phoneme Phoneme Phoneme Addition Phoneme
Isolation Blending Segmentation & Deletion Substitution

Before children learn to read print, they need to become aware of how the

sounds in words work. They must understand that words are made up of

individual speech sounds, or phonemes. A child's skill in phonological
awareness is a good predictor of later reading success or difficulty.

Reading Rockets

Phonics
Recognising the relationship between written and spoken letters and sounds.
M Continuum of skills: simple to complex
IllllIIIIllllIIIIIIIIIllIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII)
Letter-Sound CVC & VC Blends & Long Vowels Advanced Multisyllabic
Correspondences  Words Digraphs & Common Word Words
Vowel Patterns

Patterns

If a child memorizes 10 words, the child can only read 10 words,
but if a child learns 10 sounds,

the child will be able to read 350 three-sound words,

4320 four-sound words and 21 650 five-sound words.

Martin Kozloff, 2002

COWICHAN VALLEY
School District



The ability to read aloud with appropriate rate, expression,
accuracy, and automaticity.

Letter Sound Word Phrase/Sentence Passage
Level Level Level Level Level

Early focus on accuracy to develop As accuracy and automaticity increase,
automaticity and prosody focus shifts to prosody and intonation.
Vocabulary

Knowledge of words and word meanings.

5 CRMCAL
READING

Continuum of skills: simple to complex

Oral Language & Word Meaning & Morphology & Word Vocabulary Application
Foundational Vocabulary Growth: Analysis: Students in Context: Students use
Vocabulary: Students Students learn new determine word vocabulary accurately
build vocabulary words through meanings by analyzing  and flexibly across
through listening and reading, roots, prefixes, and reading, writing, and
speaking, using familiar ~ conversation, and suffixes. speaking, applying
words in everyday instruction, using . appropriate sentence
communication. context and prior structure (syntax) and

knowledge. context (pragmatics).

Vocabulary knowledge is knowledge, the knowledge
of a word not only implies a definition, but also implies

how that word fits into the world.

Steven Stahl, 2005

COWICHAN VALLEY
School District
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5 CRMCAL
READING
COMPONENTS

5 CRMCAL
READING

COMPONENTS

COWICHAN VALLEY
School District

The understanding and interpretation of what is read.

Listening
Comprehension

Active and
purposeful

understanding of
spoken language.

Concrete
Understanding

Understanding the
literal and sequential
meaning from text.

Oral Language
The system of spoken words to express knowledge, ideas, and feelings.

Critical Thinking

Applying increasingly
complex reading
strategies (e.g.,
predicting, inferencing,
analysing,
summarising, etc.) in a
variety of texts and
connecting ideas
beyond the text.

Morphological skills

Understanding

Understanding
word order and
grammar rubes

Phonological Skills
An awareness of sounds,
suchas
syllables and rhymes
e —

the meaning of
Syntax word forms and parts

ORAL
LANGUAGE

Pragmatics
Understanding
the social rules of
communication

Semantics or Vocabulary
Understanding
the meaning of
words and phrases

Lesaux & Harris, 2015

Disciplinary Text

Accessing, using, and
applying information
read in different
contexts and
disciplines. Greater
emphasis on
investigations and
decision making, often
in relation to work or
areas of study.

Every aspect of oral language contributes to the child's growing

understanding of words and her ability to

use and understand written text.

Maryanne Wolfe, 2070

16
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Instructional Approaches

Throughout a school day, approaches fluctuate between play-based teaching and
structured teaching. For optimal learning, these approaches are employed at
different times and for different purposes. The result is that learners receive
targeted, systematic instruction as well as hands-on, active learning where they
may practice skills, and develop background knowledge in the many contexts that
play provides.

Play-Based

From imaginary play and story to puzzles and games, play Educators, advocates for

has a direct, positive impact on executive functioning and children’s rights, and

self-regulation skills as well as promoting communication ~ @cademic researchers

: : . that play is vital
and problem-solving skills. In the context of literacy, play- agree at piay 5 vitd
N for young children. Play

based opportunities need to be carefully thought out,
should have a central

intentional, and rigorously planned. Ensuring that play is role in the lives of young

meaningful and linked to literacy learning will be beneficial children—from infancy
to all children, and is crucial for those who need more into middle childhood
support with their literacy growth. and beyond The BC

government recognizes
Pedagogical Strategies for Play-Based Learning

the importance of play-

€ Child-Directed Educator-Guided Educator-Directed >

based learning.
BC Ministry of Education

gt

el 8 "
Collaborative
Play

2 -.‘a » =
Playful

Learning

Learning
Games

Inquiry Play

Observe & reflect Extend child- Use opportunities Focus on fargeted Prescribed activities

Facilitate fime initiated ideas to enter children’s skills in learning —focused skills—

space & things

& explorati play & incorporat periences that usually literacy &
thraugh questions, targeted skills inte can incorporate numeracy skills

provocations, their play children's play

investigations. narralive

Adapted from Pyle and Danniels, 2017

Structured & Explicit  Successful iiteracy instruction and interventions provide a

Short, sharp and effective strong core of highly explicit, systematic teaching of

foundational skills such as decoding and spelling skills, as
lessons means that the o _ ,
_ o well as explicit teaching of other important components of
time you spend on explicit . . .
literacy such as vocabulary, comprehension, and writing.

teachlng Is balanced well Spear-Swerling,_International Dyslexia Association

with hands on, creative

opportunities. Article regarding_structured play to support explicit teaching >

17


https://www2.gov.bc.ca/assets/gov/education/early-learning/teach/earlylearning/play-today-handbook.pdf
https://www2.gov.bc.ca/assets/gov/education/early-learning/teach/earlylearning/play-today-handbook.pdf
https://www.readingrockets.org/sites/default/files/Structured%20Literacy%20Brief.pdf
https://www.jocelynseamereducation.com/blog/46989-what-about-the-play?fbclid=IwAR0lJNwadR_9yQU4NhkfJVPCQLmZe0pFPbZm_iIvVapmhlpAp4Ttm5mdhN8

3 CRMCAL
READING
COMPONENTS

VOCABULARY
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Elementary Literacy

Elementary literacy encompasses both developmental stages starting from the
early years to sophisticated literary analysis in upper intermediate. In any
classroom, all three tiers of the MTSS model could be operating simultaneously.

Tier 1: Universal
In elementary classrooms, Tier 1 literacy instruction occurs in different forms
throughout the day through whole group, small group, and one-on-one instruction.

Whole group literacy instruction may include building meaning of rich stories at
the carpet, explicit vocabulary lessons in the context of science or social studies,
or phonics lessons intended for all learners.

Small group literacy can occur at different times of the day and allow teachers to
target certain skills with certain students. Structuring the day to include small-

group instruction empowers teachers to be more responsive to students needs.

One-on-one instruction can also take many forms, from side-by-side oral language
coaching during an outdoor science activity, to a 2 minute assessment of oral

reading fluency, where the student reads aloud to the teacher.

Tier 2: Targeted

Targeted support is also varied and includes both classroom teacher-
provided scaffolds and classroom support provided by a literacy
teacher or education assistant (push-in model). The assessment
process, starting with the district Learning Inventory, identifies which
critical components of reading require development. Instruction is
then designed to meet those needs.

Instruction prioritises
foundational skills to
support learning to read.

Targeted instruction
focuses on areas of
struggle.

Instruction emphasises comprehension,
vocabulary, and knowledge building, as
students shift to reading to learn.

Tier 3: Intensive Support

Students who struggle with literacy skills receive intensive supports coordinated
within an MTSS model. Services are provided based on the individual needs of
each learner and may require a delivery of services outside of the classroom.

18



Secondary Literacy

The complexity of adolescent literacy lies in both diverse reading abilities and the
very different literacy skills of each discipline area. In secondary schools, everyone
has a valuable contribution towards literacy development, and those roles are
richly diverse.

Tier 1: Universal

In secondary, instruction focuses on

SCARBOROUGH'S

READING ROPE

(2001)

LANGUAGE COMPREHENSION

disciplinary literacy—reading, writing, and

thinking within each subject. v /s ﬁf% . —
! ; €A o READING
Scarborough’s Reading Rope shows how sspny  qems by =7 S5
s e
language comprehension supports this work moxasocs s Jw.«w

»
across disciplines.

Tier 2: Targeted
Targeted support takes many forms, from scaffolds that the teacher provides

within a lesson to literacy teachers or education assistants providing
supports.

COMPONENTS

COWICHAN VALLEY
School District

Comprehension, Vocabulary
Fluency & Expression

Fluency, Phonics &
Phonemic Awareness

Tier 3: Intensive Support
Interventions for students who are not yet reading at grade level are coordinated
within an MTSS model and services are provided based on the individual needs of

each learner.

The assessment process identifies which critical components of reading require

development. Instruction is then designed to meet those needs.

19
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Append ix A The following questions are intended to support dialogue and

literacy planning. A selection or all questions may be explored as

Scanning TOOIS they fit your team. Word versions for download>

Elementary Literacy Self-Assessment Tool
Multi-Disciplinary System of Support %

Literacy skills include reading, speaking, writing, and listening COWICHAN VALLEY
as well as critical thinking and communication. School District

Culture

1.0ur school demonstrates a collective belief that every student can be an independent reader.
= Definitely
= We're making meaningful progress
= We will give this some thought

2. Our school demonstrates a collective responsibility for student learning.
= Definitely
= We're making meaningful progress
= We will give this some thought

3. Our school values professional learning for all teachers in literacy instruction and skill development.
= Definitely
= We're making meaningful progress
= We will give this some thought

4. Our school practices a universal design for learning approach in response to student assessment

data.
= Definitely
= We're making meaningful progress
= We will give this some thought

Structures

1. Our school has identified blocks of time that are protected from interruption for literacy
instruction (reading, writing, oral language).
NOTE: 90 minutes recommended K-3, 60 minutes 4-7

= Definitely

= We're making meaningful progress

= We will give this some thought

= Describe

2.0ur school utilises reading assessments to identify targeted student needs and regularly uses data
to inform decision making.

= Definitely

= We're making meaningful progress

= We will give this some thought

= Describe



https://sd79.sharepoint.com/:f:/s/LiteracyFramework/EkPPG8ImxQRMpWD9_Wq5EWcBotcXjxw5KPcN43QXTDwWlw?e=b02Kbc

3. Our school teams have identified literacy tools and resources for the five critical areas that are
readily available to educators.

» Definitely

» We're making meaningful progress

» We will give this some thought

» Describe

4. Our school understands fluid grouping options to address student learning needs (reading).
» Definitely
» We're making meaningful progress
» We will give this some thought
» Describe

5. Structures are in place in our school to identify students' targeted needs, intervention opportunities
are available, and the success of the interventions are monitored.

» Definitely

» We're making meaningful progress

» We will give this some thought

» Describe

6. School team collectively reviews data regularly to identify whole group needs, small group
instruction, and needs for intervention.

» Definitely

» We're making meaningful progress

» We will give this some thought

» Describe

Instruction

1.0ur educators recognise common language related to reading instruction.
» Definitely
» We're making meaningful progress
= We will give this some thought
» Describe

2. Our educators feel confident in their knowledge of the five critical components of reading and can
flexibly respond to student needs.

» Definitely

» We're making meaningful progress

= We will give this some thought

» Describe

3. Our educators use a variety of data to drive instruction at the whole group, small group, and
individual level.

» Definitely

» We're making meaningful progress

» We will give this some thought

» Describe




4. Our students receive 60-120 minutes of literacy instruction per day (not including intervention blocks).
= Definitely
= We're making meaningful progress
= We will give this some thought
= Describe

5. Our school has identified Tier 1, 2, and 3 instructional resources for all five key areas of reading.
Definitely
We're making meaningful progress
We will give this some thought
Describe

6. Teachers are clearly aware of the continuum of skills across grade levels in the five key areas of
reading.

= Definitely

» We're making meaningful progress

= We will give this some thought

= Describe

7. Educators consistently use scaffolding and modelling (I do, We do, You do).
Definitely
We're making meaningful progress
We will give this some thought
Describe

8. Students whose assessments show a need for intervention (Tier 2/3) are also active members of the
Tier T community.

= Definitely

= \We're making meaningful progress

= We will give this some thought

= Describe

9. Educators provide explicit instruction in the following areas:.
= Phonological awareness (see continuum)
= Phonics/word reading (see continuum)
= Fluency
= \/ocabulary
= Comprehension

Celebrations of your school's reading/literacy program:

Hopes and wishes for your school's reading/literacy program:




Literacy 8 - 12 Self-Assessment Tool

Multi-Disciplinary System of Support %
COWICHAN VALLEY

Literacy skills include reading, speaking, writing, and listening School District

as well as critical thinking and communication.

Culture

1. Our school demonstrates a collective belief that literacy is the foundation for student success in life
and after school.

= Definitely

= We're making meaningful progress

» We will give this some thought

2. Our school demonstrates a collective belief that every teacher is a literacy teacher.
= Definitely
» We're making meaningful progress
= We will give this some thought

3. Our school demonstrates a collective belief that literacy is an interdisciplinary responsibility, across all
curricular areas and grades.

= Definitely

= We're making meaningful progress

= We will give this some thought

4. Our school values ongoing professional learning for all teachers in literacy instruction and skill growth.
= Definitely
= We're making meaningful progress
» We will give this some thought

5. Our school demonstrates an "all learners are our learners" mindset and flexibly responds to students
learning needs.

= Definitely

= We're making meaningful progress

» We will give this some thought

6.Reading for pleasure is valued and modelled at our school.
= Definitely
» We're making meaningful progress
= We will give this some thought

Structures

1.0ur school values, promotes and supports explicit literacy instruction in all subject areas (vocabulary,
fluency, comprehension).

= Definitely

= We're making meaningful progress

» We will give this some thought

= Describe
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2. Our school utilises reading assessments to identify targeted students needs and regularly uses data to
inform decision making.

» Definitely

» We're making meaningful progress

» We will give this some thought

= Describe

3. Our school has identified literacy tools and resources that respond to targeted student needs.
= Definitely
» We're making meaningful progress
» We will give this some thought
» Describe

4. Our school resources and tools are readily available to teachers and support staff.
» Definitely
» We're making meaningful progress
» We will give this some thought
» Describe

5. Structures are in place in our school to provide research-based intervention opportunities, and the
success of the interventions are monitored.

= Definitely

» We're making meaningful progress

» We will give this some thought

» Describe

6. Our school support team works collaboratively with classroom teachers to regularly review data that
informs whole group needs, small group instruction, and needs for intervention.

» Definitely

» We're making meaningful progress

» We will give this some thought

= Describe

7. Reading for pleasure is valued and modelled at our school.
= Definitely
» We're making meaningful progress
» We will give this some thought

Instruction

1.0ur educators understand common language related to literacy instruction.
= Definitely
» We're making meaningful progress
» We will give this some thought
» Give some examples
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2. Our educators feel confident in their knowledge of multi-disciplinary literacy instruction and can
respond to student needs in their class context.

» Definitely

» We're making meaningful progress

= We will give this some thought

» Describe

3. Our educators use a variety of data to inform instruction at the whole group, small group and
individual level.

» Definitely

= We're making meaningful progress

= We will give this some thought

= Describe

4. Our students feel confident that their literacy instruction is the collective responsibility of all their
educational staff.

= Definitely

» We're making meaningful progress

= We will give this some thought

» Describe

5. Our school has identified Tier 1, 2, and 3 structures that respond to student data.
= Definitely
» We're making meaningful progress
= We will give this some thought
» Describe

6. Educators consistently describe text structures, pre-load vocabulary and model comprehension
strategies.

= Definitely

= We're making meaningful progress

= We will give this some thought

= Comment

7. Students whose assessments show a need for Tier 2/3 intervention also are active members of the
Tier T community (intervention is in addition to core instruction).

= Definitely

» We're making meaningful progress

= We will give this some thought

= Describe

Celebrations of your school's reading/literacy program:

Hopes and wishes for your school's reading/literacy program:



Appendix B
.

. Supporting Graphics

Graphics have been created to visually summarise research with the goal of

building.common understanding_and language.

Go to complete collection of full-sized graphic files>
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/ Appendix C

The 5 Critical Components
o Throughout the Grades

The following set of documents are two-page
summaries of key teaching points and resources for
each of the 5 Critical Components of Reading by grade.
This resource is intended as a starting point for
assessment and instructional decisions.

The suggested instructional methods and resources are
supported by extensive research and evidence.
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https://curriculum.gov.bc.ca/learning-pathways/k-4-foundational-learning-progressions

CRITICAL COMPONENTS FOR READING
? INSTRUCTION IN For learners who struggle with any

O part of Tier 1, universal instruction,
please refer to the Cowichan

Assessment Map, which helps
identify specific critical component :
skills to target. /?eCOmm

()
720”7/,”0;;?0’
overa//da/./
Phonological Awareness  Miterg,
//)SI‘/‘UC,/OH
Skills: Identify and produces initial, Blending and segmenting .
middle & end sound sounds
Instruction: !dentifying & producing phonemes (sounds: the smallest units of spoken language).
Whole group, small group, and 1-on-1.
Sample Activity Resources
e Alphabet Arc UFLI Foundations Reading_Curriculum
e Word Chains Guided Phonics & Beyond Curriculum (Tara West)
e Say it/Move it and Sound Boxes Florida Centre for Reading_Research
e Poems & Songs CORE Teaching Reading Sourcebook
e Sound-Picture Match Games Sound Walls

Letter-Sound Encode and decode VC Encode and decode

Skills: Correspondences & CVC words with digraphs
for all letters

Instruction: Teaching the sounds & symbols of our language (sound-letter correspondence).

Sample Activity Resources

¢ Word Chains UFLI Foundations Reading Curriculum

¢ Reading Decodables Guided Phonics & Beyond Curriculum (Tara West)
e Alphabet Arc Florida Centre for Reading Research

e Tap It-Map It-Graph It CORE Teaching Reading_Sourcebook

e Continuous Blending/Successive  Reading Rockets

Blending Rock Your Literacy Block

Skills:

Early focus on accuracy leads to automaticity.

Instruction: Daily practice. Explicit teacher modelling. Demonstrating accuracy,
automaticity, rate, & expression.

Sample Activity Resources
e Partner Practice UFLI Foundations Reading Curriculum

« Choral Reading Guided Phonics & Beyond Curriculum (Tara West)
e Echo Reading Florida Centre for Reading Research

e Poems & Songs CORE Teaching Reading_Sourcebook

Rock Your Literacy Block
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https://ufli.education.ufl.edu/foundations/
https://littlemindsatwork.org/
https://fcrr.org/student-center-activities/second-and-third-grade
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://ufli.education.ufl.edu/foundations/
https://littlemindsatwork.org/
https://fcrr.org/student-center-activities/second-and-third-grade
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://www.readingrockets.org/strategies/alphabet_matching
https://ufli.education.ufl.edu/foundations/
https://littlemindsatwork.org/
https://fcrr.org/student-center-activities/second-and-third-grade
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/

CRITICAL COMPONENTS FOR READING
m INSTRUCTION IN

Y KINDERGARTEN

Vocabulary
S ([ Oral vocabulary knowledge: use Whole word knowledge: applying prior knowledge to
of words in spoken language.

build meaning, new words learned through reading
Instruction: Vocabulary words in context of stories and learning.

and explicit instruction.

Sample Activity Resources
¢ Quality Read Alouds & Discussions Florida Centre for Reading Research
¢ Centres of Multiple Themes Instructional Routines for Building Vocabulary.
¢ Memory Word Match CORE Teaching Reading_ Sourcebook
e Dramatic Play & Story Workshop Read Alouds For All Learners, Molly Ness
¢ Practice with Predictions Big Words for Young Readers, Heidi Anne Mesmer
¢ Direct Instruction/ Specific Word Morphemes for Little Ones

Instruction: Tier 2 & 3 Words

Comprehension

Listening

Comprehension: Concrete Understanding:
Active and purposeful ] Understanding literal and
understanding of sequential meaning.
spoken language.

Critical Thinking:
Oral predicting, retelling,
answering why, how

Instruction: Rich read alouds: discuss plot, inferences, visualizations, connections & vocabulary.

Sample Activity Resources
 Quality Read Alouds: Story Maps, Knowledge Florida Centre for Reading Research
Trees Guided Phonics & Beyond Curriculum (Tara West),
o Elder/Cultural Storytellers & Rich Discussions CORE Teaching Reading Sourcebook
¢ Reflections Through Drawing Read Alouds For All Learners, Molly Ness

¢ Retell Through Dramatic Play

Oral Language

Oral language, or spoken language, includes speaking and listening. Developing these skills provides the
foundation for word reading, comprehension, and writing.

Rich oral language in the classroom supports vocabulary, communication, and critical thinking, as students
may engage intellectually with ideas that they may not yet be able to access through text.

Teachers of younger students sometimes use an oral language screener to identify developmental gaps.
Watch: Oral Language Foundations for Literacy
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https://about.readworks.org/uploads/7/9/6/7/79679564/knowledge_tree_description.pdf
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https://www.amazon.ca/Heidi-Anne-Mesmer/e/B001JP49SE/ref=dp_byline_cont_book_1
https://www.cavershambooksellers.com/search/morphemes+for+little

CRITICAL COMPONENTS FOR READING
INSTRUCTION IN o

of Tier 1, universal instruction, please

refer to the Cowichan Assessment Map

which helps identify specific critical
component skills to target. Recom:

m
. 720/77/[70{
Phonological Awareness e o
: //}‘e,acy "y
/HSfoc[,'O/)
Skills: s Phoneme Phoneme Blend & Segment up ’
Addition Deletion Substitution to 5 phoneme words

Instruction: Identifying & producing phonemes (sounds: the smallest units of spoken language).
Whole group, small group, and 1-on-1.

Sample Activities Resources . ‘
e Alphabet Arc UF!_I Foundat'lons Reading Currlculum
e Word Chains Guided Phonics & Beyond Curriculum (Tara West)
e Say It/Move It Florida Centr_e for Regdlnq Research
e Sound Picture Match Games CORE Teaching Reading Sourcebook
Sound Walls

Skills: JESEIEESTINLe! VC & CVC Blends & | Complex Complex
Correspondences Words Digraphs Vowels Consonants
Instruction: Delivered through whole-group lessons and targeted small-group support based on
student needs.

Sample Activity Resources

¢ Phoneme/Grapheme Mapping UFLI Foundations Reading_Curriculum

. WOI’d phalns & Word Sorts Guided Phonics & Beyond Curriculum (Tara West)
° D|ctqt|on ' ' CORE Teaching Reading_Sourcebook

e Continuous and Successive Blending West Virgina Phonics

* Reading Decodables Florida Centre for Reading Research

¢ Phonics Hunt (finding in text) Reading Rockets

Skills:

Early focus on accuracy leads
to automaticity and prosody.

Instruction: Daijly practice through repeated reading to increase accuracy, automaticity, rate, &
expression. Frequent teacher-student reading check-ins for progress monitoring.

Sample Activity Resources
¢ Repeated Reading Rock Your Literacy Block
e Reader's Theatre Guided Phonics & Beyond Curriculum (Tara West)
e Partner Practice 7 Mighty Moves: Reading Resources
e Choral Reading CORE Teaching Reading Sourcebook
e Echo Reading Syllasense Decodable Books
e Scooping Phrases West Coast Literacy Decodable Books
Easy CBM
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https://fcrr.org/student-center-activities/second-and-third-grade
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/

CRITICAL COMPONENTS FOR READING
INSTRUCTION IN

GRADE 1

Vocabulary

= Pog Oral vocabulary knowledge: use Whole word knowledge: applying prior knowledge
of words in spoken language. to build meaning, new words learned through

reading and explicit instruction.

Instruction: Vocabulary words in context of stories and learning.

Sample Activity Resources

Instructional Routines for Building Vocabulary,
CORE Teaching Reading Sourcebook

Read Alouds For All Learners, Molly Ness
Big_Words for Young Readers, Heidi Anne Mesmer
Morphemes for Little Ones

Florida Centre for Reading Research

Skills: Listening Comprehension: Concrete Understanding: Critical Thinking Strategies:
Active and purposeful Understanding literal and Oral predicting, retelling,
understanding of spoken sequential meaning. answering why, how...

¢ Quality Read Alouds & Discussion

¢ Direct Instruction/ Specific Word
Instruction: Tier 2 & 3 Words

e Memory Word Match

e Dramatic Play & Story Workshop

language.

" NN NN AR RN EEEEEEEEREEEEEEEEEEEEEEEEEEEEEEEEREEEEEE)

Instruction: Rich read alouds: discuss plot, inferences, visualizations, connections & vocabulary.

Sample Activity Resources
e Carpet Story Time Guided Phonics & Beyond Curriculum (Tara West),
e Elder/Cultural Story Tellers CORE Teaching Reading Sourcebook
¢ Whole Class Gist Statements Florida Centre for Reading Research
e Story Sequencing & Retell The Reading Comprehension Blueprint
¢ Reflections through Drawing
¢ Retell through Dramatic Play

Oral Language
0

ral language, or spoken language, includes speaking and listening. Developing these skills provides the
foundation for word reading, comprehension, and writing.

Rich oral language in the classroom supports vocabulary, communication, and critical thinking, as students
may engage intellectually with ideas that they may not yet be able to access through text.

Teachers of younger students sometimes use an oral language screener to identify developmental gaps.
Watch: Oral Language Foundations for Literacy
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https://fcrr.org/student-center-activities/second-and-third-grade

CRITICAL COMPONENTS FOR READING
I N STRU CTI O N I N For learners who struggle with any part

of Tier 1, universal instruction, please
refer to the Cowichan Assessment Map
which helps identify specific critical
component skills to target.
- Mmepy,
Phonological Awareness Ei
Oyera//da/'/
: //fe,acy 14
7
Skills: RS Phoneme Phoneme Substitution Phoneme Substitution
Addition Deletion Beginning Sound Middle Sound

Instruction: Noticing, thinking about, and working with phonemes (sounds: the smallest units of
spoken language). Whole group, small group, and 1-on-1

Sample Activities Resources
¢ Sound Picture Match Games UFLI Foundations Reading_Curriculum
¢ Sound/Phoneme Wall Equipped for Reading_Success, Kilpatrick
 Sound Changing Game Bridge the Gap, Heggerty
¢ Word Chains CORE Teaching Reading_Sourcebook

Florida Centre for Reading Research

Skills: Complex Complex Multisyllable
Vowels Consonants Words

Instruction: pelivered through whole-group lessons and targeted small-group support based on student

needs.
Sample Activities Resources
¢ Phoneme/Grapheme Mapping UFLI Foundations Reading_Curriculum
* Syllable Instruction: 2-syllables; Schwa Guided Phonics & Beyond Curriculum (Tara West)
* Sound Wall CORE Teaching_Reading_ Sourcebook
e Practicing with Decodable Readers Florida Centre for Reading Research
* Dictation . , West Virgina Phonics (free account),
e Continuous and Successive Blending

Skills: As accuracy and automaticity increase, focus
shifts to prosody and intonation.

Instruction: Daily practice. Repeated reading. Regular teacher-student reading for progress monitoring.

Sample Activity Resources

e Partner Reading Rock Your Literacy Block

o Readers Theatre & Poetry Guided Phonics & Beyond Curriculum (Tara West)

e Choral/Echo Reading 7 Mighty Moves: Reading Resources

¢ Scooping Phrases Syllasense decodable books

« Reading Decodable Text to Flyleaf decodable passages

Reinforce Phonics The Best Class (website) Dr. Chase Young

Peer-Assisted Learning_Strategy (PALS)
Easy CBM
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https://ufli.education.ufl.edu/foundations/
https://www.teacherspayteachers.com/Browse/Search:tara%20west%20phonics?gclid=EAIaIQobChMI6YSki92D-wIV4Qx9Ch0FtAC1EAAYASAAEgJAkfD_BwE
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://fcrr.org/student-center-activities/second-and-third-grade
https://www.tools4reading.com/
https://littlemindsatwork.org/
https://syllasense.com/?gad_source=1&gad_campaignid=20518069839&gclid=Cj0KCQiApfjKBhC0ARIsAMiR_Is7B5FeJmLVmh6QHfm3U_c8_s0kMdsAtf-7SlLMdOLaX09dHTMd3F0aAhk_EALw_wcB
https://portal.flyleafpublishing.com/learners-resources/
http://www.thebestclass.org/
https://iris.peabody.vanderbilt.edu/module/palshs/cresource/q1/p01/#content
https://easycbm.com/
https://ufli.education.ufl.edu/foundations/
https://www.westcoastliteracy.ca/products/equipped-for-reading-success
https://heggerty.org/curriculum/pre-k/
https://fcrr.org/student-center-activities/second-and-third-grade

CRITICAL COMPONENTS FOR READING
INSTRUCTION IN

GRADE 2

Skills:

AL (aNGUNEY

: Whole word :
Phonological knowledge, applying Morphology (meaning of  Syntax: The rules to

expression, oral prior knowledge to base words, roots, and make grammatical and
Kﬁgsvblggarg o build meaning, new affixgs).sfupports meaningful sentences.

i ge, : words learned through acquistition of new Pragmatics: The use of
words in spoken reading or explicit vocabulary and language in social
language instruction. background knowledge. R context.

Instruction: Essential for all students. Words drawn from content areas: science, socials, math...

Sample Activity Resources
e Semantic Mapping Instructional Routines for Building Vocabulary
¢ Direct instruction/ Specific Word Instruction  CORE Teaching Reading Sourcebook
¢ Word/Morpheme Walls Read Alouds For All Learners, Molly Ness
¢ Quality Read Alouds Big_Words for Young Readers, Heidi Anne Mesmer
¢ Synonyms & Antonyms Morphemes for Little Ones
e Examples and Non-Examples Florida Centre for Reading Research

Comprehension

Skills: Listening Comprehension: Concrete Critical Thinking

Active and purposeful Understanding: Strategies:

I ST B Spel Understanding literal and ot ~

language. : g . Oral pr§d|ct|ng, retelling,
sequential meaning. answering why, how...

Instruction: Rich read alouds: discuss plot, inferences, visualizations, connections & vocabulary.

Sample Activity Resources
e Gist Statements CORE Teaching Reading_Sourcebook
e Text Analysis The Reading Comprehension Blueprint
e Story Sequencing ReadWorks
e Story Cubes Reading Beyond the Basics
e Retell Wheel Florida Centre for Reading Research

Oral Language

Oral language, or spoken language, includes speaking and listening. Developing these skills provides the
foundation for word reading, comprehension, and writing.

Rich oral language in the classroom supports vocabulary, communication, and critical thinking, as students
may engage intellectually with ideas that they may not yet be able to access through text.



https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://products.brookespublishing.com/The-Reading-Comprehension-Blueprint-P1197.aspx
https://www.readworks.org/
https://a.co/d/fDIPbR8
https://fcrr.org/student-center-activities/second-and-third-grade
https://littlemindsatwork.org/
https://padlet.com/pkastner/dr-pam-kastner-the-12-days-of-literacy-2nyys9keu8uyzu6q/wish/mDRxWB7w47Lwajb1
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://a.co/d/3XyrRJg
https://www.amazon.ca/Heidi-Anne-Mesmer/e/B001JP49SE/ref=dp_byline_cont_book_1
https://www.cavershambooksellers.com/search/morphemes+for+little
https://fcrr.org/student-center-activities/second-and-third-grade

CRITICAL COMPONENTS FOR READING
wvmm? I N STRU CTI O N I N For learners who struggle with any part

of Tier 1, universal instruction, please
refer to the Cowichan Assessment Ma

which helps identify specific criticapl
component skills to target.
Re o ‘

My,
. . '/20 /77/7)Ule sed
Phonological Awareness ! iy,
i e/'acy
Often not included in Tier 1 instruction, unless group assessments indicate a need. /"s”ucr/bf,_

Students who struggle to decode or to articulate sounds clearly through speech, should be assessed.

Instruction: For a few students who demonstrate a need through assessment. Instruction happens in small,
chunks, is repeated daily, and is connected to phonics (decoding) & writing (encoding).
Equipped for Reading Success, Kilpatrick; Bridge the Gap, Heggerty
UFLI Foundations Reading Curriculum

-_ Complex Complex Multisyllable
Skills:
WWEIS Consonants Welge S

Instruction combines whole-group teaching focused on common learning goals with small-
group instruction tailored to individual student needs, often in daily 20—30 minute blocks.

Instruction:

Sample Activities Resources

¢ ghlclmbelme/GraphemeSMaI[Ithi)rlwg Svilabl UFLI Foundations Reading Curriculum
¢ Sy a glnstructlon( syllables) Syllable Guided Phonics & Beyond Curriculum_(Tara West)
cooping) CORE Teaching Reading Sourcebook

* Word Chgins . . . Florida Centre for Reading Research
e Successive/Continuous Blending Drills West Virgina Phonics

e Practicing with Decodable Readers
Dictation

Skills: As accuracy and automaticity increase, focus
shifts to prosody and intonation.

Daily practice. Repeated reading.

Instruction:  poqular teacher-student reading for progress monitoring.
Sample Activity Resources
e Partner Reading Rock Your Literacy Block
¢ Repeated Reading Guided Phonics & Beyond Curriculum (Tara West)
e Readers Theatre & Poetry 7 Mighty Moves: Reading Resources
e Choral/Echo Reading Syllasense decodable books
e Scooping Phrases The Best Class (website) Dr. Chase Young
¢ Reading decodable text to reinforce ~ Peer-Assisted Learning_Strategy (PALS)
phonics Easy CBM
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https://www.westcoastliteracy.ca/products/equipped-for-reading-success
https://www.westcoastliteracy.ca/products/equipped-for-reading-success
https://heggerty.org/curriculum/pre-k/
https://ufli.education.ufl.edu/foundations/
https://ufli.education.ufl.edu/foundations/
https://littlemindsatwork.org/
https://littlemindsatwork.org/
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://fcrr.org/student-center-activities/second-and-third-grade
https://www.ndseec.com/o/seec/page/wv-phonics
https://www.ndseec.com/o/seec/page/wv-phonics
https://littlemindsatwork.org/
https://syllasense.com/?gad_source=1&gad_campaignid=20518069839&gclid=Cj0KCQiApfjKBhC0ARIsAMiR_Is7B5FeJmLVmh6QHfm3U_c8_s0kMdsAtf-7SlLMdOLaX09dHTMd3F0aAhk_EALw_wcB
http://www.thebestclass.org/
https://iris.peabody.vanderbilt.edu/module/palshs/cresource/q1/p01/#content
https://easycbm.com/

CRITICAL COMPONENTS FOR READING
INSTRUCTION IN

GRADE 3

SLUY phonological
expression, oral
vocabulary
knowledge, use
of words in
spoken
language.

Whole word Morphology (meaning
knowledge, applying of base words, roots,
prior knowledge to. and affixes) supports

Syntax:The rules to
make grammatical
and meaningful
sentences.

build meaning, new acquisition of new
words learned vocabulary and
through reading or background
explicit instruction. knowledge.

Pragmatics: The
use of language in
social context.

Instruction: Essential for all students. Words drawn from content areas: science, socials, math...

Sample Activity Resources

e Semantic Mapping CORE Teaching Reading Sourcebook

e Word/Morpheme Walls Morpheme Magic

o Word Matrices (prefixes/suffixes) Anita Archer Explicit Instruction

e Synonyms & Antonyms 7 Mighty Moves: Reading Resources

e Examples and Non-Examples Instructional Routines for Building Vocabulary
¢ Direct instruction/ Specific Word Instruction

Comprehension

Listening Concrete

SUAEA comprehension: Understanding:
Active and Understanding literal
purposeful and sequential
understanding of meaning from text.
spoken language.

Critical Thinking: Disciplinary Reading:
Applying increasingly Accessing, using, and
complex reading applying information
strategies (predicting, read in different contexts
inferencing, analysing and disciplines
summarising, etc.) in (work or areas of study).
a variety of texts.

Instruction: Provide a variety of rich text, with whole class and independent practice opportunities.

Sample Activity Resources
e Gist CORE Teaching Reading Sourcebook

Statements/Paragraph The Reading Comprehension Blueprint
Shrinking ReadWorks
e Text Analysis Reading Beyond the Basics

° Florida Centre for Reading Research

Story

pping

Oral language, or spoken language, includes speaking and listening. Developing these skills provides the
foundation for word reading, comprehension, and writing.

Rich oral language in the classroom supports vocabulary, communication, and critical thinking, as students
may engage intellectually with ideas that they may not yet be able to access through text.



https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://morphememagic.com/
https://explicitinstruction.org/video-elementary/elementary-video-4/
https://padlet.com/pkastner/dr-pam-kastner-the-12-days-of-literacy-2nyys9keu8uyzu6q/wish/mDRxWB7w47Lwajb1
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://products.brookespublishing.com/The-Reading-Comprehension-Blueprint-P1197.aspx
https://www.readworks.org/
https://a.co/d/fDIPbR8
https://fcrr.org/student-center-activities/second-and-third-grade

CRITICAL COMPONENTS FOR READING
? INSTRUCTION IN o emers st it

refer to the Cowichan Assessment Map
which helps identify specific critical

component skills to target. R F 3

eCOm
Ol/efa//d X
. : arly
Phonological Awareness literag,
PStructiy,,

Seldom included in Tier 1 instruction, unless group assessments indicate a group need.
Students who struggle to decode or to articulate sounds clearly through speech, should be assessed. This
is often supported by a learning assistance teacher.

Instruction: For a few students who demonstrate a need through assessment. Instruction happens in small
chunks, is repeated daily, and is connected to phonics (decoding) & writing (encoding).

Skills: Complex Complex Multisyllable
Vowels Consonants Words

Instruction: Instruction combines whole-group teaching focused on common learning goals with small-
group instruction tailored to individual student needs, often in daily 20—30 minute blocks.

Sample Activities Resources
e Phoneme/Grapheme Mapping West Virgina Phonics
e Syllable Activities CORE Teaching Reading_Sourcebook
e Successive/Continuous Blending Drills Florida Centre for Reading Research
e Syllable Instruction (Syllable Scooping) UFLI Foundations Reading Curriculum
e Word Chains

Skills:

Instruction: AS accuracy and automaticity increase, instructional focus shifts to prosody and intonation
to communicate meaning (includes tending to punctuation & phrasing).

Sample Activities Resources

The Best Class (readers theatre) Dr. Chase Young
Peer-Assisted Learning Strategy (PALS)

Shanahan Article with Strategies for older students

6 Minute Solution (book) or DIBELS (online) for explicit
practice and progress monitoring

Socratic Discussion Resource

edutopia: Poetry Recital Ideas

Easy CBM

¢ Oral Reading for Different Purposes
(genres, audiences, text types)

e Readers Theatre

e Poetry

e Partner Reading
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https://www.ndseec.com/o/seec/page/wv-phonics
https://www.ndseec.com/o/seec/page/wv-phonics
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://fcrr.org/student-center-activities/fourth-and-fifth-grade
https://ufli.education.ufl.edu/foundations/
http://www.thebestclass.org/
https://iris.peabody.vanderbilt.edu/module/palshs/cresource/q1/p01/#content
http://www.thebestclass.org/
https://iris.peabody.vanderbilt.edu/module/palshs/cresource/q1/p01/#content
https://www.readingrockets.org/blogs/shanahan-literacy/teaching-oral-reading-fluency-older-students
https://www.voyagersopris.com/products/reading/six-minute-solution/overview
https://dibels.uoregon.edu/
https://minds-in-bloom.com/5-steps-to-successful-socratic-seminar_29/
https://www.edutopia.org/article/how-create-inspiring-poetry-recital-unit/
https://easycbm.com/

CRITICAL COMPONENTS FOR READING
INSTRUCTION IN

GRADE 4

Skills: Applying prior knowledge Morphology: Syntax: rules to make grammatical
to build meaning: meaning of base and meaningful sentences.
New words taught within words, roots, Pragmaticsj use of |anguage in
discipline area learning. and affixes social contexts.

Instruction: Essential for all students. Words drawn from content areas: science, socials, math...

Sample Activity Resources
e Semantic Mapping CORE Teaching Reading_Sourcebook
e Word Matrices (base & root words, Morpheme Magic
affixes) Anita Archer Explicit Instruction and Rewards Program
e Word/Morpheme Walls Morphology Matters (PDF booklet)

e Targeted Tier 2 & 3 Content Vocabulary Instructional Routines for Building Vocabulary,

Comprehension

Critical Thinking: Disciplinary Reading:

Applying complex reading strategies Accessing, using, and applying information
(predicting, inferencing, analysing, read in different contexts and disciplines
summarising, etc.) in a variety of texts. (work and/or areas of study).

Instruction: Provide a variety of rich text, with whole class and independent practice opportunities.

Sample Activity Resources

e Reading Different Genres CORE Teaching Reading_Sourcebook
e Gist Statements/Paragraph Shrinking The Reading Comprehension Blueprint
e Text Analysis ReadWorks

e Story Mapping Florida Centre for Reading Research

Keys to Literacy: Key Comprehension Teaching Strategies
Reading Beyond the Basics
Literacy Shed

Oral Language
Oral language, (speaking and listening) supports vocabulary, communication, critical thinking, and writing.

Rigorous thinking activities through oral communication allow students to engage intellectually with ideas
they may not yet be able to access through text. This develops thinking that transfers to
comprehension, analytical thinking, problem-solving, and writing.

Sample Activity Resources
¢ Structured discussion/ Socratic discourse

¢ Notice/Wonder strategy: Oral analysis as a class
scaffolds writing when focussing on supporting
ideas with evidence

Socratic Discussion Resource
Notice/Wonder strategy.
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https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://morphememagic.com/
https://explicitinstruction.org/video-elementary/elementary-video-4/
https://www.voyagersopris.com/products/reading/rewards/overview
https://www.wvced.com/wp-content/uploads/2019/04/Morphology-Matters-4-1-19.pdf
https://padlet.com/pkastner/dr-pam-kastner-the-12-days-of-literacy-2nyys9keu8uyzu6q/wish/mDRxWB7w47Lwajb1
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://products.brookespublishing.com/The-Reading-Comprehension-Blueprint-P1197.aspx
https://www.readworks.org/
https://fcrr.org/student-center-activities/second-and-third-grade
https://a.co/d/fDIPbR8
https://www.literacyshed.com/en-gb/
https://minds-in-bloom.com/5-steps-to-successful-socratic-seminar_29/
https://www.smartertoolsforteachers.org/resource/30?expand=true

&\ CRITICAL COMPONENTS FOR READING
=) INSTRUCTION IN Forlsomers uho Stuagle il oy par

refer to the Cowichan Assessment Map

Skills: Critical Thinking:
Applying complex reading strategies

Disciplinary Reading:

Accessing, using, and applying information
read in different contexts and disciplines
(work and/or areas of study).

(predicting, inferencing, analysing,
summarising, etc.) in a variety of texts.

Instruction: Itis essential that students are exposed to challenging text that is at or above grade level.
Scaffolding instruction and teaching strategies for reading large or complex texts is key.

5 Transferable Strategies to Support Cross-Curricular Comprehension
1.Comprehension monitoring; keeping focus while reading:
stop & reflect Resources
e main ideas: stop & reflect, restate, infer
e 2 column note-taking
2. Graphic Organisers
» top-down topic web (hierarchical structure)
3. Summarising
e paragraph shrinking/find the Gist
4. Question Generation & Answering
e Bloom's taxonomy w/ question stems
e teach, post, and refer to often
5. "Before strategies"
e predicting
¢ building and engaging prior knowledge

Quad Text Set Strategy, (to scaffold grade-level/
challenging text)

Discipline Area Literacy (with pages for each discipline)
Newsela (levelled reading_passages)

Achieve 3000 (multiple levels of same disciplinary texts
and questions)

AdLit (All About Adolescent Literacy)

Keys to Literacy: adolescent focus videos & practical
articles

Literacy Shed

Skills:

Instruction: Vocabulary is taught across all disciplines, with teachers modeling and expecting the use of
precise, content-specific language. Instruction is both explicit and integrated into daily
learning, with students applying new terms in discussion and written work. Emphasis on
morphology (roots, prefixes, suffixes) supports understanding and spelling of complex
multisyllabic words.

5 Ways to Build Vocabulary Semantics (Meaning) Resources
» Morphology (affixes & bases) e CORE Teaching Reading Sourcebook
e Example & Non-Examples e Morpheme Magic
e Synonyms & Antonyms e Anita Archer Explicit Instruction and Rewards
o Related Words (morpheme family, meaning...) Program
e Defining in own words (construct own meaning  Morphology Matters (PDF booklet)
first, then look up) e Instructional Routines for Building_ Vocabulary

which helps identify specific critical e
component skills to target. /?eco,n‘
- 720 ’.776/70'6,0, |
es
y
Y
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https://sd79.sharepoint.com/:b:/s/LiteracyFramework/EVJEwbj9yR9FgODky4-YTYcBGVNVrje25mZV30P5cTeg1A?e=iseJNP
https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/Pages/sciencetoolkitexplained.aspx
https://newsela.com/
https://www.achieve3000.com/remote-support/
https://www.adlit.org/
https://keystoliteracy.com/blog/what-is-adolescent-literacy/
https://www.literacyshed.com/en-gb/
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://morphememagic.com/
https://explicitinstruction.org/video-elementary/elementary-video-4/
https://www.voyagersopris.com/products/reading/rewards/overview
https://www.voyagersopris.com/products/reading/rewards/overview
https://www.wvced.com/wp-content/uploads/2019/04/Morphology-Matters-4-1-19.pdf
https://padlet.com/pkastner/dr-pam-kastner-the-12-days-of-literacy-2nyys9keu8uyzu6q/wish/mDRxWB7w47Lwajb1

CRITICAL COMPONENTS FOR READING
INSTRUCTION IN

GRADES 5-7

Skills:

Instruction: As accuracy and automaticity increase, instructional focus shifts to prosody and
intonation to communicate meaning (includes tending to punctuation & phrasing).

Sample Activities Resources
« Oral reading for different purposes Poetry in Voice (poetry bank & national competition)
(genres, audiences, text types) The Best Class (readers theatre) Dr. Chase Young

e Readers Theatre Peer-Assisted Learning Strategy (PALS)

e Poetry Shanahan Article with Strategies for older students

e Partner Reading 6 Minute Solution (book) or DIBELS (online) for explicit
practice and progress monitoring
Easy CBM

Likely intervention focus: may be provided by a learning assistance teacher.

Older students who struggle to decode, should be screened to identify learning gaps.
Existing gaps require explicit, systematic instruction to enable reading success.

Assessing: Phonics Diagnostic (CORE Assessing Reading Multiple Measures)

Phonological Awareness

Likely intervention focus: may be provided by a learning assistance teacher.

Older students who struggle to decode, should be screened to identify learning gaps.
Existing gaps require explicit, systematic instruction to enable reading success.

Assessing: PRESS Phonemic Awareness Inventory

Oral Language
Oral language, (speaking and listening) supports vocabulary, communication, critical thinking, and writing.

Rigorous thinking activities through oral communication allow students to engage intellectually with ideas
they may not yet be able to access through text. This develops thinking that transfers to
comprehension, analytical thinking, problem-solving, and writing.

Sample Activity Resources

e Socratic discussion/discourse e Socratic Discussion Resource & PoliTalks

e Debate, Speeches ¢ Facing History Discussion Resource

e Oral analysis as a class scaffolds writing when e Provocations: Indigenous Art collection to
focussing on supporting ideas with evidence provoke critical thinking on multiple topics

e Poetry Recital/Interpretation e Poetry in Voice
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https://thepasttest.com/
https://irstore.blob.core.windows.net/materials/2e373cf0-dc24-480a-b9e0-5a92ddfc247e.pdf
https://poetryinvoice.ca/
http://www.thebestclass.org/
https://iris.peabody.vanderbilt.edu/module/palshs/cresource/q1/p01/#content
https://www.readingrockets.org/blogs/shanahan-literacy/teaching-oral-reading-fluency-older-students
https://www.voyagersopris.com/products/reading/six-minute-solution/overview
https://dibels.uoregon.edu/
https://easycbm.com/
https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/speakinglistening/Pages/examplesocratic.aspx
https://politalks.ca/
https://politalks.ca/
https://www.facinghistory.org/search?keys=socratic
https://cfitznar.wixsite.com/fn-art
https://poetryinvoice.ca/

&\ CRITICAL COMPONENTS FOR READING
i \ INSTRUCTION IN For learners who struggle with any part

refer to the Cowichan Assessment Map
- which helps identify specific critical
component skills to target.
Comprehension

Skills: Critical Thinking
Applying complex reading strategies

Disciplinary Reading

Accessing, using, and applying information
read in different contexts and disciplines
(work and/or areas of study).

(predicting, inferencing, analysing,
summarising, etc.) in a variety of texts.

Instruction: Itis essential that students are exposed to challenging text that is at or above grade level.
Scaffolding instruction and teaching strategies for reading large or complex texts is key.

5 Transferable Strategies to Support Cross-Curricular Comprehension
1. Comprehension monitoring; keeping focus while reading: stop & reflect

e main ideas: stop & reflect, restate, infer Resources

e 2 column note-taking Quad Text Set Strategy (to scaffold grade-level/
2. Graphic Organisers challenging text)

» top-down topic web (hierarchical structure) Discipline Area Literacy (with pages for each
3. Summarising discipline)

e paragraph shrinking/find the Gist Newsela (levelled reading_passages),
4. Question Generation & Answering Achieve 3000 (multiple levels of same

e Bloom's taxonomy w/ question stems disciplinary texts and questions)

e teach, post, and refer to often AdLit (All About Adolescent Literacy),
5. "Before strategies" Keys to Literacy: adolescent focus videos &

e predicting practical articles

¢ building and engaging prior knowledge Readworks

Skills:

Instruction: Vocabulary is taught across all disciplines, with teachers modeling and expecting the use of
precise, content-specific language. Instruction is both explicit and integrated into daily
learning, with students applying new terms in discussion and written work. Emphasis on
morphology (roots, prefixes, suffixes) supports understanding and spelling of complex
multisyllabic words.

5 Ways to Build Vocabulary Semantics (Meaning) Resources
 Morphology (affixes & bases) o CORE Teaching Reading Sourcebook
e Example & Non-Examples e Morpheme Magic
e Synonyms & Antonyms e Anita Archer Explicit Instruction and Rewards
¢ Related Words (morpheme family, meaning...) Program
e Defining in own words (construct own meaning o mrpmogv Matters (PDF booklet)
first, then look up) e Instructional Routines for Building Vocabulary
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https://sd79.sharepoint.com/:b:/s/LiteracyFramework/EVJEwbj9yR9FgODky4-YTYcBGVNVrje25mZV30P5cTeg1A?e=kcbmlz
https://www.education.vic.gov.au/school/teachers/teachingresources/discipline/english/literacy/Pages/sciencetoolkitexplained.aspx
https://newsela.com/
https://www.achieve3000.com/remote-support/
https://www.adlit.org/
https://keystoliteracy.com/blog/what-is-adolescent-literacy/
https://www.readworks.org/
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://www.corelearn.com/teaching-reading-sourcebook-third-edition/
https://morphememagic.com/
https://explicitinstruction.org/video-elementary/elementary-video-4/
https://www.voyagersopris.com/products/reading/rewards/overview
https://www.voyagersopris.com/products/reading/rewards/overview
https://www.wvced.com/wp-content/uploads/2019/04/Morphology-Matters-4-1-19.pdf
https://padlet.com/pkastner/dr-pam-kastner-the-12-days-of-literacy-2nyys9keu8uyzu6q/wish/mDRxWB7w47Lwajb1

CRITICAL COMPONENTS FOR READING
INSTRUCTION IN

GRADES 8-12

Skills:

Instruction:  As accuracy and automaticity increase, instructional focus shifts to prosody and
intonation to communicate meaning (includes tending to punctuation & phrasing).

Sample Activities Resources
Poetry in Voice (poetry bank & national competition)

e Reader's Theatre
. . The Best Class (readers theatre) Dr. Chase Young

: E?)rettr;)e/rreRaegicrj"gg/ Spséig:]asvhofgrlnklng Peer-Assisted Learning Strategy (PALS)

« Speeches & Deb'ates Shanahan Article with Strategies for older students

« Reading Academic Texts Aloud 6 Minute Solution (book) or DIBELS (online) for explicit
practice and progress monitoring
Easy CBM

Phonics

Likely intervention focus: may be provided by a learning assistance teacher.

Older students who struggle to decode, should be screened to identify learning gaps.
Existing gaps require explicit, systematic instruction to enable reading success.

Assessing: Phonics Diagnostic (CORE Assessing Reading Multiple Measures book)

Phonological Awareness

Likely intervention focus: may be provided by a learning assistance teacher.

Older students who struggle to decode, should be screened to identify learning gaps.
Existing gaps require explicit, systematic instruction to enable reading success.

Assessing: PRESS Phonemic Awareness Inventory

Oral Language
Oral language, (speaking and listening) supports vocabulary, communication, critical thinking, and writing.

Rigorous thinking activities through oral communication allows students to engage intellectually with ideas
they may not yet be able to access through text. This develops thinking that transfers to
comprehension, analytical thinking, problem-solving, and writing.

Sample Activity Resources
e Socratic discussion/discourse e PoliTalks (by CIVIX)

 Debate, Spgeches N e Facing History Discussion Resource
e Oral analysis as a class scaffolds writing when e Provocations: Indigenous Art collection to

focussing on supporting ideas with evidence provoke critical thinking on multiple topics
» Poetry recital/interpretation e Poetry in Voice
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https://irstore.blob.core.windows.net/materials/2e373cf0-dc24-480a-b9e0-5a92ddfc247e.pdf
https://www.corelearn.com/assessing-reading-multiple-measures-2nd-edition/
https://poetryinvoice.ca/
http://www.thebestclass.org/
https://iris.peabody.vanderbilt.edu/module/palshs/cresource/q1/p01/#content
https://www.readingrockets.org/blogs/shanahan-literacy/teaching-oral-reading-fluency-older-students
https://www.voyagersopris.com/products/reading/six-minute-solution/overview
https://dibels.uoregon.edu/
https://easycbm.com/
https://politalks.ca/
https://www.facinghistory.org/search?keys=socratic
https://cfitznar.wixsite.com/fn-art
https://poetryinvoice.ca/

CRITICAL COMPONENTS FORREADING,,
INSTRUCTION IN S
Ao o Sommpamans Skl s

FRENCH IMMERSION

m,
Phonological Awareness j
. overa//dal/
Instruction: Identifying & producing phonemes (sounds: the smallest units of spoken literae
language). Whole group, small group, and 1-on-1. /hs”UCz‘/b,,
Sample Activities Resources
¢ Alphabet Arc Son-au-graphe
e Word Chains Calgary Board of Education: La littératie
e Say it/Move It and Sound structurée
Boxes ONlit
e Poems & Songs AlphaGraphe
¢ Sound-picture Match Games Raconte-moi les sons (Cheneliére)
¢ Sound Changing Games
¢ Sound/Phoneme Wall

Instruction: Teaching the sounds & symbols of our language (sound-letter correspondence).

Sample Activities Resources
¢ Word Chains Son-au-graphe
¢ Reading Decodables Calgary Board of Education: La littératie
e Alphabet Arc structurée
e Tap It-Map It-Graph It ONIit
¢ Continuous Blending/ AlphaGraphe
Successive Blending Amélioration du Francais

Online Blending Board
Decodable High Frequency Words

Raconte-moi les sons (Cheneliére)

Instruction: Daily practice through repeated reading to increase accuracy, automaticity, rate, & expression.
Frequent teacher-student reading check-ins for progress monitoring.

Sample Activities Resources
e Partner Practice Son-au-graphe
e Echo/Choral Reading Calgary Board of Education: La littératie
e Echo Reading structurée
e Poems & Songs ONIit
¢ Repeated Reading Je Lis, Je Lis, Littératie!
e Reader's Theatre Raconte-moi les sons (Cheneliére)
e Scooping Phrases Adorables et décodables (Cheneliére)

Décodables de Scholastique
Tout pour Lire (Cheneliére)
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https://gecdsb.sharepoint.com/sites/SonauGraphe/Son%20au%20Graphe/Forms/AllItems.aspx?id=%2Fsites%2FSonauGraphe%2FSon%20au%20Graphe%2FResources&p=true&ga=1
https://drive.google.com/drive/folders/1XBmgJu9r6Gp8kOp-7Bxz21I9l_1LWx_a?fbclid=IwAR3tdu-eYHzH3OdQ2xfG58mlulVvsBUhFN888Tg4EHtxygHHLPB7-l79dNY
https://drive.google.com/drive/folders/1XBmgJu9r6Gp8kOp-7Bxz21I9l_1LWx_a?fbclid=IwAR3tdu-eYHzH3OdQ2xfG58mlulVvsBUhFN888Tg4EHtxygHHLPB7-l79dNY
https://onlit.org/
https://onlit.org/wp-content/uploads/2023/08/AlphaGraphe_Phase-1.pdf
https://gecdsb.sharepoint.com/sites/SonauGraphe/Son%20au%20Graphe/Forms/AllItems.aspx?id=%2Fsites%2FSonauGraphe%2FSon%20au%20Graphe%2FResources&p=true&ga=1
https://drive.google.com/drive/folders/1XBmgJu9r6Gp8kOp-7Bxz21I9l_1LWx_a?fbclid=IwAR3tdu-eYHzH3OdQ2xfG58mlulVvsBUhFN888Tg4EHtxygHHLPB7-l79dNY
https://drive.google.com/drive/folders/1XBmgJu9r6Gp8kOp-7Bxz21I9l_1LWx_a?fbclid=IwAR3tdu-eYHzH3OdQ2xfG58mlulVvsBUhFN888Tg4EHtxygHHLPB7-l79dNY
https://onlit.org/
https://onlit.org/wp-content/uploads/2023/08/AlphaGraphe_Phase-1.pdf
https://ameliofrancais.ccdmd.qc.ca/recherche?s=&f=247#page=1
https://blendingboard.stewartrand.com/
https://fll.sd23.bc.ca/general-6?fbclid=IwRlRTSAOKuyVleHRuA2FlbQIxMQBzcnRjBmFwcF9pZAo2NjI4NTY4Mzc5AAEemDoY43wqZC3ArIEG9EHaK3kyWqbk8CbVeQlP1Ok2JA0noWUd9i0ml4I_ZbM_aem_up6GfS-U1ZHqcbbGh5925A
https://gecdsb.sharepoint.com/sites/SonauGraphe/Son%20au%20Graphe/Forms/AllItems.aspx?id=%2Fsites%2FSonauGraphe%2FSon%20au%20Graphe%2FResources&p=true&ga=1
https://drive.google.com/drive/folders/1XBmgJu9r6Gp8kOp-7Bxz21I9l_1LWx_a?fbclid=IwAR3tdu-eYHzH3OdQ2xfG58mlulVvsBUhFN888Tg4EHtxygHHLPB7-l79dNY
https://drive.google.com/drive/folders/1XBmgJu9r6Gp8kOp-7Bxz21I9l_1LWx_a?fbclid=IwAR3tdu-eYHzH3OdQ2xfG58mlulVvsBUhFN888Tg4EHtxygHHLPB7-l79dNY
https://onlit.org/
https://jelis.rkpublishing.com/

INSTRUCTION IN

Instruction: Vocabulary words in context of stories and learning.

Resources
ONIit

Sample Activities

¢ Quality Read Alouds & Discussions
Centres of Multiple Themes

CRITICAL COMPONENTS FOR READING

FRENCH IMMERSION +

Decodable High Frequency Words

Amélioration du Francais
Alloprof

Dramatic play & Story Workshop
Direct instruction / Specific Word
Instruction: Tier 2 & 3 Words
Word/Morpheme Walls
Semantic Mapping

Examples and Non-Examples
Morphology, Synonyms and
Antonyms

Comprehension

Sample Activities Resources

¢ Quality Read Alouds: Story Maps,
Knowledge Trees

Son-au-graphe

Instruction: Rich shared stories. discuss plot, inferences, visualisations, connections and vocabulary.

Calgary Board of Education: La littératie structurée

e Elder/Cultural Storytellers & Rich
Discussions

¢ Reflections through Drawing

¢ Retell through Dramatic play

ONlit
Alloprof

Oral Language

Oral language forms the foundation for all later literacy learning in French
Immersion, as students’ ability to speak and understand French directly
supports their reading and writing development. Providing frequent,
authentic opportunities for students to listen and speak in French is
essential for strong language acquisition and long-term proficiency. Oral
language, or spoken language, includes speaking and listening. Developing
these skills provides the foundation for word reading, comprehension, and
writing.

Sample Activities

¢ Quality Read Alouds with Discussion Prompts
¢ Question of the Day

¢ Retelling Stories with Props or Story Boards

e French Speaking Challenges and Incentives

-

Additional General
Planning Tools

e British Columbia French
Education Network

e Association canadienne
des professionnels
d'immersion

e SD72 French Language

Learning Hub
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https://gecdsb.sharepoint.com/sites/SonauGraphe/Son%20au%20Graphe/Forms/AllItems.aspx?id=%2Fsites%2FSonauGraphe%2FSon%20au%20Graphe%2FResources&p=true&ga=1
https://drive.google.com/drive/folders/1XBmgJu9r6Gp8kOp-7Bxz21I9l_1LWx_a?fbclid=IwAR3tdu-eYHzH3OdQ2xfG58mlulVvsBUhFN888Tg4EHtxygHHLPB7-l79dNY
https://onlit.org/
https://www.alloprof.qc.ca/fr/eleves/bv/francais
https://onlit.org/
https://fll.sd23.bc.ca/general-6?fbclid=IwRlRTSAOKuyVleHRuA2FlbQIxMQBzcnRjBmFwcF9pZAo2NjI4NTY4Mzc5AAEemDoY43wqZC3ArIEG9EHaK3kyWqbk8CbVeQlP1Ok2JA0noWUd9i0ml4I_ZbM_aem_up6GfS-U1ZHqcbbGh5925A
https://ameliofrancais.ccdmd.qc.ca/recherche?s=&f=247#page=1
https://www.alloprof.qc.ca/fr/eleves/bv/francais
https://www.bcsifrenched.ca/
https://www.bcsifrenched.ca/
https://www.acpi.ca/
https://www.acpi.ca/
https://www.acpi.ca/
https://www.72learninghub.ca/72learninghub/french-language-learning
https://www.72learninghub.ca/72learninghub/french-language-learning
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	Appendix C
	The 5 Critical Components  Throughout the Grades
	The following set of documents are two-page summaries of key teaching points and resources for each of the 5 Critical Components of Reading by grade. This resource is intended as a starting point for assessment and instructional decisions.
	The suggested instructional methods and resources are supported by extensive research and evidence.

	CRITICAL COMPONENTS FOR READING INSTRUCTION IN
	Phonological Awareness
	Skills:
	Instruction:
	Identifying & producing phonemes (sounds: the smallest units of spoken language).  Whole group, small group, and 1-on-1.

	Sample Activity
	Alphabet Arc
	Word Chains
	Say it/Move it and Sound Boxes
	Poems & Songs
	Sound-Picture Match Games

	Resources
	UFLI Foundations Reading Curriculum Guided Phonics & Beyond Curriculum (Tara West) Florida Centre for Reading Research CORE Teaching Reading Sourcebook Sound Walls

	Phonics
	Skills:
	Instruction:
	Teaching the sounds & symbols of our language (sound-letter correspondence).

	Sample Activity
	Resources
	Word Chains
	Reading Decodables
	Alphabet Arc
	Tap It-Map It-Graph It
	Continuous Blending/Successive Blending

	UFLI Foundations Reading Curriculum Guided Phonics & Beyond Curriculum (Tara West) Florida Centre for Reading Research CORE Teaching Reading Sourcebook Reading Rockets Rock Your Literacy Block

	Fluency
	Skills:
	Instruction:
	Daily practice. Explicit teacher modelling. Demonstrating accuracy, automaticity, rate, & expression.

	Sample Activity
	Partner Practice
	Choral Reading
	Echo Reading
	Poems & Songs

	Resources
	UFLI Foundations Reading Curriculum Guided Phonics & Beyond Curriculum (Tara West) Florida Centre for Reading Research CORE Teaching Reading Sourcebook Rock Your Literacy Block



	Big Words for Young Readers, Heidi Anne Mesmer
	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADE 1
	Phonological Awareness
	Skills:
	Instruction:
	Identifying & producing phonemes (sounds: the smallest units of spoken language). Whole group, small group, and 1-on-1.

	Sample Activities
	Alphabet Arc
	Word Chains
	Say It/Move It
	Sound Picture Match Games

	Resources
	UFLI Foundations Reading Curriculum Guided Phonics & Beyond Curriculum (Tara West) Florida Centre for Reading Research CORE Teaching Reading Sourcebook Sound Walls

	Phonics
	Skills:
	Instruction:
	Delivered through whole-group lessons and targeted small-group support based on student needs.

	Sample Activity
	Resources
	Phoneme/Grapheme Mapping
	Word Chains & Word Sorts
	Dictation
	Continuous and Successive Blending
	Reading Decodables
	Phonics Hunt (finding in text)
	UFLI Foundations Reading Curriculum Guided Phonics & Beyond Curriculum (Tara West) CORE Teaching Reading Sourcebook  West Virgina Phonics Florida Centre for Reading Research Reading Rockets


	Fluency
	Skills:
	Instruction:
	Daily practice through repeated reading to increase accuracy, automaticity, rate, & expression. Frequent teacher-student reading check-ins for progress monitoring.

	Sample Activity
	Repeated Reading
	Reader's Theatre
	Partner Practice
	Choral Reading
	Echo Reading
	Scooping Phrases

	Resources
	Rock Your Literacy Block Guided Phonics & Beyond Curriculum (Tara West) 7 Mighty Moves: Reading Resources CORE Teaching Reading Sourcebook  Syllasense Decodable Books West Coast Literacy Decodable Books Easy CBM



	Big Words for Young Readers, Heidi Anne Mesmer
	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADE 2
	Phonological Awareness
	Skills:
	Instruction:
	Noticing, thinking about, and working with phonemes (sounds: the smallest units of spoken language). Whole group, small group, and 1-on-1

	Sample Activities
	Sound Picture Match Games
	Sound/Phoneme Wall
	Sound Changing Game
	Word Chains

	Resources
	UFLI Foundations Reading Curriculum Equipped for Reading Success, Kilpatrick Bridge the Gap, Heggerty CORE Teaching Reading Sourcebook  Florida Centre for Reading Research


	Phonics
	Skills:
	Instruction:
	Delivered through whole-group lessons and targeted small-group support based on student needs.

	Sample Activities
	Resources
	Phoneme/Grapheme Mapping
	Syllable Instruction: 2-syllables; Schwa
	Sound Wall
	Practicing with Decodable Readers
	Dictation
	Continuous and Successive Blending

	UFLI Foundations Reading Curriculum Guided Phonics & Beyond Curriculum (Tara West) CORE Teaching Reading Sourcebook  Florida Centre for Reading Research West Virgina Phonics (free account)

	Fluency
	Skills:
	Daily practice. Repeated reading. Regular teacher-student reading for progress monitoring.

	Instruction:
	Resources
	Sample Activity
	Rock Your Literacy Block Guided Phonics & Beyond Curriculum (Tara West) 7 Mighty Moves: Reading Resources Syllasense decodable books Flyleaf decodable passages The Best Class (website) Dr. Chase Young Peer-Assisted Learning Strategy (PALS) Easy CBM
	Partner Reading
	Readers Theatre & Poetry
	Choral/Echo Reading
	Scooping Phrases
	Reading Decodable Text to Reinforce Phonics



	Big Words for Young Readers, Heidi Anne Mesmer
	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADE 3
	Phonological Awareness
	Often not included in Tier 1 instruction, unless group assessments indicate a need.  Students who struggle to decode or to articulate sounds clearly through speech, should be assessed.
	Instruction:
	For a few students who demonstrate a need through assessment. Instruction happens in small, chunks, is repeated daily, and is connected to phonics (decoding) & writing (encoding). Equipped for Reading Success, Kilpatrick; Bridge the Gap, Heggerty UFLI Foundations Reading Curriculum


	Phonics
	Skills:
	Complex Vowels
	Complex      Consonants
	Multisyllable Words
	Instruction combines whole-group teaching focused on common learning goals with small-group instruction tailored to individual student needs, often in daily 20–30 minute blocks.

	Instruction:
	Sample Activities
	Resources
	Phoneme/Grapheme Mapping
	Syllable Instruction (3 syllables) Syllable Scooping)
	Word Chains
	Successive/Continuous Blending Drills
	Practicing with Decodable Readers
	Dictation
	UFLI Foundations Reading Curriculum Guided Phonics & Beyond Curriculum (Tara West) CORE Teaching Reading Sourcebook Florida Centre for Reading Research West Virgina Phonics


	Fluency
	Skills:
	Passage  Reading
	Uses Appropriate Intonation and Emphasis,
	As accuracy and automaticity increase, focus shifts to prosody and intonation.
	Daily practice. Repeated reading. Regular teacher-student reading for progress monitoring.

	Instruction:
	Sample Activity
	Resources
	Partner Reading
	Repeated Reading
	Readers Theatre & Poetry
	Choral/Echo Reading
	Scooping Phrases
	Reading decodable text to reinforce phonics

	Rock Your Literacy Block Guided Phonics & Beyond Curriculum (Tara West) 7 Mighty Moves: Reading Resources Syllasense decodable books The Best Class (website) Dr. Chase Young Peer-Assisted Learning Strategy (PALS) Easy CBM

	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADE 3
	Vocabulary
	Skills:
	Phonological    expression, oral vocabulary        knowledge, use of words in       spoken               language. 
	Whole word              knowledge, applying prior knowledge to.  build meaning, new  words learned          through reading or   explicit instruction.
	Morphology (meaning of base words, roots,  and affixes) supports  acquisition of new       vocabulary and             background                   knowledge.
	Essential for all students. Words drawn from content areas: science, socials, math...

	Instruction:
	Resources
	Sample Activity
	Semantic Mapping
	Word/Morpheme Walls
	Word Matrices (prefixes/suffixes)
	Synonyms & Antonyms
	Examples and Non-Examples
	Direct instruction/ Specific Word Instruction
	CORE Teaching Reading Sourcebook Morpheme Magic  Anita Archer Explicit Instruction  7 Mighty Moves: Reading Resources Instructional Routines for Building Vocabulary


	Comprehension
	Skills:
	Instruction:
	Provide a variety of rich text, with whole class and independent practice opportunities.

	Sample Activity
	Gist Statements/Paragraph Shrinking
	Text Analysis
	Story Mapping
	Retell Wheel

	Resources
	CORE Teaching Reading Sourcebook The Reading Comprehension Blueprint ReadWorks Reading Beyond the Basics Florida Centre for Reading Research

	Oral Language
	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADE 4
	Phonological Awareness
	Seldom included in Tier 1 instruction, unless group assessments indicate a group need.  Students who struggle to decode or to articulate sounds clearly through speech, should be assessed. This is often supported by a learning assistance teacher.
	Instruction:
	For a few students who demonstrate a need through assessment. Instruction happens in small chunks, is repeated daily, and is connected to phonics (decoding) & writing (encoding).


	Phonics
	Skills:
	Instruction:
	Instruction combines whole-group teaching focused on common learning goals with small-group instruction tailored to individual student needs, often in daily 20–30 minute blocks.

	Sample Activities
	Phoneme/Grapheme Mapping
	Syllable Activities
	Successive/Continuous Blending Drills
	Syllable Instruction (Syllable Scooping)
	Word Chains

	Resources
	West Virgina Phonics  CORE Teaching Reading Sourcebook Florida Centre for Reading Research UFLI Foundations Reading Curriculum

	Fluency
	Assessing:
	Oral Reading Fluency (District Assessment; Assessing Reading Multiple Measures)

	Skills:
	Skills:
	As accuracy and automaticity increase, instructional focus shifts to prosody and intonation to communicate meaning (includes tending to punctuation & phrasing).

	Instruction:
	Resources
	Daily practice. Repeated reading. Regular teacher-student reading for progress monitoring.

	Sample Activities
	Instruction:
	The Best Class (readers theatre) Dr. Chase Young Peer-Assisted Learning Strategy (PALS) Shanahan Article with Strategies for older students 6 Minute Solution (book) or DIBELS (online) for explicit practice and progress monitoring Socratic Discussion Resource edutopia: Poetry Recital Ideas Easy CBM

	Resources
	6 Minute Solution (book) or DIBELS (online) The Best Class (website) Dr. Chase Young Peer-Assisted Learning Strategy (PALS)
	Oral Reading for Different Purposes (genres, audiences, text types)
	Readers Theatre
	Poetry
	Partner Reading

	Sample Activity
	Guided Oral Reading
	Readers Theatre & Poetry
	Partner Reading


	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADE 4
	Vocabulary
	Skills:
	Instruction:
	Sample Activity
	Resources

	Comprehension
	Skills:
	Instruction:
	Sample Activity
	Resources

	Oral Language
	Sample Activity
	Resources
	Socratic Discussion Resource Notice/Wonder strategy

	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADES 5-7
	Comprehension
	Skills:
	Critical Thinking:                                          Applying complex reading strategies     (predicting, inferencing, analysing,          summarising, etc.) in a variety of texts.
	Disciplinary Reading:                                          Accessing, using, and applying information read in different contexts and disciplines      (work and/or areas of study).

	Instruction:
	It is essential that students are exposed to challenging text that is at or above grade level. Scaffolding instruction and teaching strategies for reading large or complex texts is key.
	5 Transferable Strategies to Support Cross-Curricular Comprehension


	Resources

	Vocabulary
	Skills:
	Applying prior knowledge  to build meaning:              New words taught within discipline area learning.
	Morphology:       meaning of base words, roots,       and affixes

	Instruction:
	5 Ways to Build Vocabulary Semantics (Meaning)
	Morphology (affixes & bases)
	Example & Non-Examples
	Synonyms & Antonyms
	Related Words (morpheme family, meaning...)
	Defining in own words (construct own meaning first, then look up)

	Resources
	CORE Teaching Reading Sourcebook
	Morpheme Magic
	Anita Archer Explicit Instruction and Rewards Program
	Morphology Matters (PDF booklet)
	Instructional Routines for Building Vocabulary


	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADES 5-7
	Fluency
	Skills:
	Instruction:
	Sample Activities
	Resources

	Phonics
	Assessing:

	Phonological Awareness
	Assessing:
	PRESS Phonemic Awareness Inventory

	Oral Language
	Sample Activity
	Resources

	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADES 8-12
	Comprehension
	Skills:
	Critical Thinking                                          Applying complex reading strategies     (predicting, inferencing, analysing,          summarising, etc.) in a variety of texts.
	Disciplinary Reading                                          Accessing, using, and applying information read in different contexts and disciplines      (work and/or areas of study).

	Instruction:
	It is essential that students are exposed to challenging text that is at or above grade level. Scaffolding instruction and teaching strategies for reading large or complex texts is key.

	5 Transferable Strategies to Support Cross-Curricular Comprehension
	1.. Comprehension monitoring; keeping focus while reading: stop & reflect
	2. Graphic Organisers
	3. Summarising
	4. Question Generation & Answering
	5. "Before strategies"

	Resources
	Quad Text Set Strategy (to scaffold grade-level/challenging text) Discipline Area Literacy (with pages for each discipline) Newsela (levelled reading passages) Achieve 3000 (multiple levels of same disciplinary texts and questions) AdLit (All About Adolescent Literacy) Keys to Literacy: adolescent focus videos & practical articles Readworks

	Vocabulary
	Skills:
	Applying prior knowledge  to build meaning.              New words taught within discipline area learning.
	Morphology:       meaning of base words, roots,       and affixes

	Instruction:
	5 Ways to Build Vocabulary Semantics (Meaning)
	Morphology (affixes & bases)
	Example & Non-Examples
	Synonyms & Antonyms
	Related Words (morpheme family, meaning...)
	Defining in own words (construct own meaning first, then look up)

	Resources
	CORE Teaching Reading Sourcebook
	Morpheme Magic
	Anita Archer Explicit Instruction and Rewards Program
	Morphology Matters (PDF booklet)
	Instructional Routines for Building Vocabulary

	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	GRADES 8-12
	Fluency
	Skills:
	Instruction:
	Sample Activities
	Resources

	Phonics
	Assessing:

	Phonological Awareness
	Assessing:

	Oral Language
	Sample Activity
	Resources

	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	FRENCH IMMERSION
	Phonological Awareness
	Instruction:
	Identifying & producing phonemes (sounds: the smallest units of spoken language). Whole group, small group, and 1-on-1.

	Sample Activities
	Alphabet Arc
	Word Chains
	Say it/Move It and Sound Boxes
	Poems & Songs
	Sound-picture Match Games
	Sound Changing Games
	Sound/Phoneme Wall

	Resources
	Son-au-graphe Calgary Board of Education: La littératie structurée ONlit AlphaGraphe Raconte-moi les sons (Chenelière)


	Phonics
	Instruction:
	Teaching the sounds & symbols of our language (sound-letter correspondence).

	Sample Activities
	Resources
	Word Chains
	Reading Decodables
	Alphabet Arc
	Tap It-Map It-Graph It
	Continuous Blending/Successive Blending
	Son-au-graphe Calgary Board of Education: La littératie structurée ONlit AlphaGraphe Amélioration du Français Online Blending Board Decodable High Frequency Words Raconte-moi les sons (Chenelière)


	Fluency
	Instruction:
	Daily practice through repeated reading to increase accuracy, automaticity, rate, & expression. Frequent teacher-student reading check-ins for progress monitoring.

	Sample Activities
	Partner Practice
	Echo/Choral Reading
	Echo Reading
	Poems & Songs
	Repeated Reading
	Reader's Theatre
	Scooping Phrases

	Resources
	Son-au-graphe Calgary Board of Education: La littératie structurée ONlit Je Lis, Je Lis, Littératie! Raconte-moi les sons (Chenelière) Adorables et décodables (Chenelière) Décodables de Scholastique Tout pour Lire (Chenelière)


	CRITICAL COMPONENTS FOR READING INSTRUCTION IN

	FRENCH IMMERSION
	Vocabulary
	Instruction:
	Vocabulary words in context of stories and learning.

	Sample Activities
	Resources
	ONlit Decodable High Frequency Words Amélioration du Français Alloprof
	Quality Read Alouds & Discussions
	Centres of Multiple Themes
	Dramatic play & Story Workshop
	Direct instruction / Specific Word Instruction: Tier 2 & 3 Words
	Word/Morpheme Walls
	Semantic Mapping
	Examples and Non-Examples
	Morphology, Synonyms and Antonyms


	Comprehension
	Instruction:
	Rich shared stories. discuss plot, inferences, visualisations, connections and vocabulary.

	Sample Activities
	Resources
	Quality Read Alouds: Story Maps, Knowledge Trees
	Elder/Cultural Storytellers & Rich Discussions
	Reflections through Drawing
	Retell through Dramatic play

	Son-au-graphe Calgary Board of Education: La littératie structurée ONlit Alloprof

	Oral Language
	Sample Activities
	Quality Read Alouds with Discussion Prompts
	Question of the Day
	Retelling Stories with Props or Story Boards
	French Speaking Challenges and Incentives

	Additional General Planning Tools
	British Columbia French Education Network
	Association canadienne des professionnels d’immersion
	SD72 French Language Learning Hub




